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Sratface

This monograph is one in a series desigr;-
discussions that took place durinz a series ¢

ETISe :arratt e form,

il . -y A
Yo Oy TUTICUS

for local

K-12 Career Educazion Coordinatc:ss. A totai.. . . cour? siniconferences'

were held between the period beg:: ming in .
2279. This monograph, like all ot::ers in thi - =

wok while conduc_ing each of “nese 15 ‘e
‘ontractor responsimle for logistic = arrang=:...
final notes (as corrected by the palicipants wi,
Associates of Rosslyn, Virginia. That Ce:
published a limited quantity of the ‘" nal r-ote.
they last, may be obtained by wrirag to the
U.S. Office of Education, Washingzon, L..C.
Participants for this series of miniconfer-

=nding in July of

. 1l
ia GG

<¢ wbazec an the notes I
“wrere 08" The OCE

unl - creparation of
ica Rescarch
smpiled and
. zreport, while

22r Education,

AT

S vare - -cted by OCE
based on nominztions received from St e

wevitrzzors of Career

Education. Each such Coordinator was ask w0 1+ rimiie, as possible
participanis, those K-12 Career Educa:ior fzoprdinazos who, in the
opinion of the State Coordiniator, were dc:ng * - berstob in.implementing

career education in their State. It is not, th.en. -
of local K-12 career education coordinat .

-8 ay azandom sample
~Whese experiences and

opinions ure reported here. Rather, these Dai et mshor1d be viewed as
among the best in the opinion of their State * 4/i=tors. Because it was

impossible to select all persons nominated.
local Coordinators around the Natio= iy
participants.

An attempt was made to secure nomiprai.
District of Columbia and Puerto Rico and i
car=« education coordinators from each Sta.
plan was to select 10 participants—one ez
participants in each of the 15 minicon.
prevented us from reaching this objective ¢ 7
final count of participants was 131 PETSGT ..
from 4% different States and the District of Ce vy
participants in each miniconference range
with a statistical average of 8.7 persons ir:..
miniconferences.

Each minicon{:rence was conducted 1 th
asking each participant to list the most -
problems, and coricerns she/he isfacing inz =
education. A iotal of 407 such topi
miniconference—were raised bv nariicipan:
were asked (o vote on the 5-6 issues that ther -::.
those raised at their miniconference. As tim.
in each miniconference “hrzinstormed”

selected by their votes. Extensiwe discussion.. -+ -

ii
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voormany outstanding
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tntzzam of twe local
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average of 27+ per
-wing this, participants
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sitted, then, participants

‘Ority topics they had
«ld on 49 such priority
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topics. severat of whanare discussee in this mone: graph. In addition, each
participant w. - aske Jtopresenta short oral descrir:tion of his/her attampts
to implemen: carm Y education in a given community and to share
materiai- with sthe participants. Those reports and materials also form
sart of ihe cor:iend ach monazraph in this series.

While noexcots . tical datar o1 ¢ gathered, itappears that participants
in this series o mizcenferences wad, on the average, somewhere between
five aned six » oo o exporro oin attempting to implement career
sducation. The _-sic ;urn - - «h monograph in this series is to share
this rich reser=i::v i e with others interested in problems
associated with ziwe i aplen "1 of career education at the K-12 levels of
Education.

The most sirikmg Gi~: o one could make about participant
commients was. .\s expruite¢ ot IGe diversity of means they have found for
overcoming the pracuce:  oblerms ‘acing those charged with implementing
carcer education. I 0L, he CLVIGUS, O any thoughtful reader, that there
is no one best solutian fcr ny grven problem. Rather, the best way to solve
a particular problemw: . .ary - om community to community, from State
to State, from schoe. i ricts « i Various sizes, and front rural, suburban,
and urban settings. I 1s. thus. 2 diversity of answers that the reader wiil
hopefully find in ths mmonogr: shs in this series.

It will be equallyobwious. te the experienced readet, that the practices of
these experienced l:. al career education coordinators varies greatly from
much of the theoretical/philosophical literature of career education. It is
very seldom that . ractitioners, faced with the multitude of practical
constraints that ex:st at the local community level, can put into practice
what those whe. like myself. have the time to think, write, and speak about.
I am impressec by how close many of them have come. I am even more
impressed by s ne of the innovative, creative solutions some have found
that go considerably bevond what the fullume career education
conceptualizers have yet been able to think about.

I am most imoressed by the dedication, commitment, and professiomal
expertise that 1 .rticipants demonstratec, over and over again, during this
series of minicr:nferences. They are the rel experts in career education. |
hope that, just. ! have learned from them, so, too, will their thoughts and
their experienc.  be helpfut to you.

ar

—Kenneth B. Hoyt, Director
Office of Career Education
United States Office of Education
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Siaft Development ir X-12 Career Educz:ion

o duction

The = characteristics of the career ionmovement fo: - the basis for
this - nograph. First, career educic is the only currer. approach to
solvit.. problems of work educatic: - Lationships that - ces a strong
empi. 5 on change within the for: .. Fducation system. -cond, career
educat: 1 is unique, among current _uoaches o educati 1l change, in:
its g+ emphasis on changing per -~ -ather than chans I programs.

Third. career education is one of bu:  exv few upproache o educational
chang: thatassigns a relatively grea: - ~uline w zn infusion
an “add-on” —approach.

Obviously, the concept of educatic:...-hange runs throug-: sach of these
three distinguishing  characteristic -~ career educatic:. A ~urface
explanation for this emphasis on cduccsional change is ob--ous to 1z10se
who sutdy the ten basic “carcer ediiution skills” we sk to previde
students. Such an explanation can, in noway, serve as the soi = justification
‘or the heavy emphasis career education places on the impr tance of staff
development. This emphasis can find its justification o v when one
consuders a deeper and more pervasive reason for educa -onal change.
Carear vducation does, in fact, have such a deeper reaso. —namely, its
emphasis on an approach to educational change that wi'l unprove the
quality and the cost effectiveness of the entire systen: of American
Education,

At its roots, career education can be seen as an eff:rt to improve
chucational productivity. Itis a vehicle for use in increasing productivity of
both the swudent and the teacher. Its basic goals are to motivi-e both student
and teacher to improve their productivity through showing them the
importance of their efforts 11s terms of implicar.ons such «iforts hold for
increasing productivity in the broader society. If students are to becomne
more productive in their efforts to learn, it is essential that they recognize
and appreciate the importance of doing so. Similarly, if i--achers are to
becorne more productive in their efforts, they, too, must be convinced that
what they are teaching and the ways in which they teach are both inportant
to the broader society.

“Moitivation” is not a commodity that can be “bough " rom either
teachers or fromn students. Rather, it is something that must be “'sold** to
ther. Career  education  seeks to “sell” such motivation through
emphasizing that, il productiviiy is to become an important priority f{or
Aaerica (and it obviously must), then this effort must begin with
increasing educational productivity within America's educational system.
Students must decide that they want to learn because it is important that
they do. Teachers must decide that they want to become more productive in
their efforts because it is important that they do so. The career education
concept offers one—among  several--vehicles for use in motivating

3
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students to wazt to lezrn and motivating teachers to want to teach. Itis only
within this pailosophical context that the strong emphasis on staff
development ©und v this monograph: can be justified.

There are tw) braad questions to be coasidered. One of these questions
deals with th:-substarce of staff development in career education—i.e.,
with what it © that we are wying o aelp educators learn. The second
question deal- wizh how staff deveiopmment in career education is being
carried on in «:ioted K-12 school swstrms across our Nation. Answers to
these two bas. uostions form the = ry content of this monograph.
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The Substance ot Staff Program In Career Education

Participants in the series of miniconferences that produced the content
for this monograph differcd widely in the kinds of cognitive and affective.
learnings they sought to convey in their staff development efforts. Each of
the major topics specified here is in use somewhere as part of K-12 staff
development in carcer education. Nosingle school system was found where
all the topies outlined here were covered in routine staff development
efforts. .

There were two basic points on which participants sceined to be in high
agreement. The first is that staif development, in career education, must be
viewed as a continuing challenge—uot as simply a “beginnning phase’ in
the implementation of career education. While, o be sure, staff
development is a much higher priority in early stages of career education
implementation (thus contributing greatly 1o the fact that “'start up” costs
are much higher than “sustaining” costs for a career education effort), the
need o view staff development as a continuing, developmental activity was
emphasized repeatedly by participants in these miniconferences.

The second point on which very high agreement was found is that, no
matter how effective staff development efforts may be, they cannot be
expeeted to result in the transformation of ALL educators into “carcer
cducation crusaders.” "T'imne after tme, participants provided tHustrations
of resistance on the part of some educators to their careecer education staff
development efforts. Such resistance, while apparently found in only a
relatively small minority of educators, will obviously impede the full
implementation of career education, While it is important to emphasize
here, it is much more imporiant to emphasize that, by and large,
participants reported most educators to be excited and enthusiastic aboult
their efforts in stafl development for carcer education. The general tenor of
reporlts received leads to a conclusion that each of the following topics is
one which , if properly presented, will Tind most educators receplive 1o
learning.

Topic 1: The Need For and Nature of Career Education

Career education is not something that can be “mandated’ for or forced
on educators. Each must arrive at the point where they want to engage in
career education and see it as an inherent and important part of their
responsibilities. While the “how 0,” as opposed to the "what for™” aspects
ol career education will consume a large majority of the tolal staff
development effort, the “what for’ aspects cannot be ignored when dealing
with professional persons. ‘

Several school syst. ms—Kansas City, Missouri is a good example—have
used some form of “career education needs assessment’ as a means of
gaining this initial professional commitment to the career education effort.
Such “‘needs assessments’ typically involve surveying students, parents,

b7
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community leaders, key persons in business/labor/industry, and, at times,
ihe general public. When such surveys are undertaken (using either needs
assessment instruments supplied by the State Department of Education or
“homemade” instruments) results typically show a high degree of
consensus, among those surveyed, favoring a career education approach to
educational change. Persons surveyed—no matter what segment of the
community is involved—seem to be in high agreement that: (a) youth today
badly need the 10 general employability skills of career education—and
aren’t now getting them; (b) the community should become more active
“partners” with the Educirtion system in delivering these employability
skills to youth; and (c) there is a great need to improve the productivity of
the Education system through making it operate in a more cost effective
manner—not by greatly increasing the size of the school budget. All such
findings point clearly to a need for career education. F.xamination of such
data can go far towards convincing educators that career education is an
effort well worth undertaking.

When educiators are asked, during staff developmernt, to study and
understand the career education concept itself, a number of critically
important concepts must be conveyed. Among these, some of the most
importmt identified by participants in miniconferences include:

1. There are clearand distinctdificrences between “carcer education™
and “vocational education” centering most ohviously around the
differences between the *“‘general employab:tity skills™ of career
educaiion as opposed to the “specific entry level vocational skalls™
of vocational education.

no

. Both ““career education’ and *‘vocational education” are needed by
students. Career education is, in no way, either a substitute for nor
a competitor of vocational education.

3. The time teachers are asked to take in order to infuse a career
educiton emphasis in the classroom is taken from the time any
teacher takes to motivate his/her students to learn, not the time
spent in imparting instructional content.

4. The 10 general employability skills of ceieer education are best
imparted to students in a longitudinal, developmental manner—
not at any single grade level or at only one particular point in a
course. Kindergarten is late to begin.

5 Teachers who use a career education approach in the
teaching/learning process can expect their students will learn
more subject matter—and will be less inclined to be disruptive in
the classroom.

6. The use of a career education approach can make the teacher’s jeb
more interesting, challenging, and satisfying.

7. No one is asking teachers to use only a “‘careers’” approach in

motivating students to learn. On the contrary, teachers are being

asked to simply add a *‘careers” emphasis to whatever other

i g
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motivational devices they have found to work best for then in the
past.

8. All subjects have “career™ implications, but not all subject matter
does. That is, while a “careers” eiphasis will be feasible inevery
course, it will not be feasible for use with all aspects of the course—
and should be tried only where it fits casily and naturally,

9. A “carcers” approach to educational motivation is nothing new for
many teachers, Rather, it is simply something that may need an
increased emphasisand ashightly greatersophisticanon indehivery.

10. 'T'he four basie steps in the “aareer education eatment™ we e
asking teachers te apply are cach, when carefully examined. only
aspects of what has always been knownas “"good teaching.” Career
education advocates have never pretended otherwise,

Underlying the kinds of conceptual examples listed above @and it 18
imiportant to remember that these are presented heresimply as examples) 1s
the ftmportance of helping teachers, and all other cducators, understand the
career education concept interms of the basie goals of American Education,
‘The basic problem is one of recognizing—and helping other educators
recognize—that today's teachers are so busy defining and attaining specisic
instructional objectives that they have relauvely lide time o place such
objectives in the broader context of the basic goals of Education. There 1ia
saying very applicable here which goes something like this: “Is hard 10
reinember your mission is to drain theswampwhen you'veup toyonrears m
alhgators™!

Many teachers haven't found time to reflect seriously on the basic goals of
American Education since they were asked to memorize the 7 Cardinal
Purposes” in their undergraduate days. Astaffdevelopmenteffortehat, inits
very carly stages, asks educators to consider and reflect on American
Education in terms of its total set of basic goals will find the goal of
»education as preparation for work™ being placed inomore proper
perspective, Itwill, further, allow educators tosee that: (a) they have, infact,
been working toward meeting all the basic goals of Education in spite of
often not being awarcof this;and (b) when anyoncof Education’s basic goals
is hetter met, progress is also being igade toward attaininent ofalt othe basic
goals. ’

‘This portion of the carcer education staff development cffort need not
consume a lot of time but it is very i nortant. 1tis obvious that conveying
such understandings to educators is a task requiring a considerable amount
of expertise—i.e.. the kinds of local carcer education coordinitors
participating in these miniconferences are very bhadly needed. So. too, are
highquality personsserving as State Career Education Coordinatorsin State
depaviments of education. The most difficult—and yet most crucial—
understanding to be conveyed is that career education asks AL L educators to
share some professional responsibility for career education implementation—
along with recognizing that they will have many “pariners” in this effor
both from within and from outside of the Education system,

. 53
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Topit: 2: Occupations And The Occupational Society

Ivis novdifficult to convinee many teachiers that they should emphasize the
carcer implications of thewr sabject matter. Once convineed, it is typical to
find teachers ssking the question "What are the caeer implicadons of my
subject matter?”” In view of the fact that a great many teachers have, daring
theiradualtyears, worked only inthat partof the occupational society known
as Education, this is not surprising. No matter how interested or creative
weachers are, it will obvionsly beimpossible for themn to emphasize thecareer
implications of their subject matter unless systematic attempts are made,
through staff development, to provide them with this needed knowledge.

There are two broad kinds of career implications that those chavged with
responsibility for staff development in career education must consider. One
concerns occupations requiringa high degree of skiltand knowledge in the
subject matter itself—e.g., English, mathematics, cheniistry, French, art,
music, ete. Such occupations represent logical career choices to enpivre for
students who express a high degree of interest and aptitade in a pardcalar
siubject. The second kind of career mmplication—and the more important .
emphasize—is the variety of ways in which persons in @ wide variety of
occupations have some direct use forthesubjectinatier. Phatis, theability o
speak and 1o communicate clearly in writing, for example, is a skill
cmphasized by teachers of English that has very wide applicability far
beyond its adility for those students who decide o major in Englishduring
their collegiate years. When we talk about the “career implicadons™ of
subjectmatter, we are talking about both of these kinds of knowledge.

There 1s no need for wachers 10 ecome experts in all of the career
implications of their subject macter, ‘They will discover inany community
resources both willing and able to supply such expertise. Neither is there
need for teachers 1o become expert in anderstanding, in great detatl, the
compicastructure of theocenpational society. Such in-depth understanding
1s not essential in order for weiachers 1o carry out theirroles and functions in
carcer education. At the same time, there 1s great need o teachers to gaina
broad perspective vegarding the natare of the occupational society and the
basic wavs in which 1t operates. It is not difficult for teachers to learmm—in
some combination of cognitve and experiental staff development
actividies—such basic concepts as:

1. The broad chssifications used (o categorize vatious ocenpations,

2. The interdependence—and the interrelatedniess—of various kinds
of occupations within a given commanity.

3. The conceptof career ladders within vario: broad classifications of
occupations—including the ways in which cducation is used in
“climbing” such ladders.

1. Realizanon that the werm “education’ is much broader than the
tern “schooling” —and that much of “education™ is taking place
within the broader occupational society hiseli.

5. Relationships between “productiviy™ and “profic” along with

¢ 10
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8.

concrete realization of the importance for both in theoceapational
SOCICLY.

The role and function of organized labor in the occupational
society.

The concept of “youth jobs™ within the occupational society and
ways in which persons mo<ve from such jobs towurd greater
occupational stability.

The "bigness' of small business in the occapational society.

A different—but equally important—set ol learnings essential {or
educators toacguireincaeereducationstaff developmentincludes conceps

such as:

The high degree of wmportance employers place on a good
Education system inany coramunity both in tevms of meeting their
own needs and in atracting new businesses 1o seude in the
comnmunity,

The high degree of support organized labor has—and continues o
give-—1o the Fducadon system,

. The kinds of basic academice skills and auitudes employers are

seeking in youth who apply o them for jobs.

The deep and sincere coneerns expressed from all parts of the
oceupational society that the K-12 public school system place a
proper—but in no way an exclusive—emphasis on the goal ol
education as preparaton for work. In short, the need o prepare
students for Living—of which "making a living™ 1s only one part.
Expectations that both management and labor have fo the public
school system—and the high degree of congruence that exists in
such expectations.

Sull a third basic set ol understandings educators need 1o acquire with
respect 1o the eecupational society isrelated tothe persons whomak enp ti
society. Armong such important understandings that wachers can acquire
through a career education staff development effort are the following:

i

Realization that “interacing with workers™ and Vinteracting with
parents” are, in no way, two completely different things—i.c.,
realization that many workers, in visiting with weachers, will be
responding as parents as well as workers.

Realization of the importance persons in the occupational society
place on the productive use of leisure tme—i.e., that they are not
solely concerned abont the extent to which the Education system
prepares persons for paid employment.

Rewdizaton that many members of the occupational society are
sincerely interested in both youthand inour publicschool system —
and are willing (1o volunteer their efforts to help.

Realization that workers in the occupational society have muluple
ways of helping eachers and students recognize and appreciate the
creer implications of subicct matter.

hy 7 11



O

ERIC

Aruitoxt provided by Eic:

If these three sets of learmingsare viewed ina broader perspective, itshouald
be readily apparent that, im combination, they hold high potential for
helping educators to: (1) better understand the coommunities in which they
live; (2) better understand the propertoleand function of public Education
in those communities; (3) better understand both the expectations and the
problems associated with pnblic educaion from the perspective of persons
in the broader community; ard (1) betcer underst ind the prospects of and
potential for using commumity resources to enhance the effectiveness of our
publie schools. Viewed from this perspeetive, it should be readily apparent
that stalf development in career education holds positive implicanions for
public education far beyond simply readying educators to become effective
participants in the carcer education effort. Ivis thiskindof rationale that hest
serves Lo justify the heavy emphasis career edacanon advocates place on the
mportance of staff development.

Topic 3: The Process of Career Development

Public Law 95-207—the " Career Education Incentive Act” —calls for a
primary cmphasis on assisting stodents in career awareness, careey
exploration, career planning. and career decisionmaking—i.e.. on the
process of carcer development. I all educators are to beeome actively
involved with providing assistance to youth in the career development
process, it is essential that they be given basic infornmuation regarding the
nature ol that process as a longitudinal, developmental effort, If this topieis
not made a part of career education staff development, we run the risk of
cither providing youth with inadequate bases for carcer decisionmaking, of
encouraging premature career decisions, orboth. Afew of the participants in
this series of miniconferences—incleding Carol Chapin (Reno, Nevada),
Barbara Churchill (Attleboro, Massachusetts), and Naney Losckamp
(Upper Arlinglon, Ohio) reported placing a heavy emphasts on this area.
Unfortunately, this important topic appears, in many ciher communitices,
to beignored at the present time,

Here again, we are talking about a topic about which all educators need
basic information and general understandings, bat not a high level of
expertise. Among the more important basic understandings regarding the
career development process needed by edncators are:

1. Relatively few students will, by the time they finish high school, be
far enough along in their carcer development to have made firm and
spectfic coreer decisions.

2. Elementary school age students can beexpected to have a high degee
of unrealism in their tentative career decisions—and this should be
accepted by their teachers, not discouraged.

3. Mosteareer decisions made by most persons today can beconsidered
as tentative” in that they are subject to change based onrapidity of
change in the ocupational society.

s 12
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4. Career decisions, for many nersons, are as much influenced by

lifestyle values as by work vilues.

Itis importam for students to leain about occupations they rejectas

inappropriate for them as well as about occupations they wish to

explore further.

6. Carcer developiment is a longitudinal, developmental process that
involves definite stages. Many persons find it necessiry torepeat the
basic stages of career development more than onee during their
lifetime.

7. Work values are part of one's total value system and are best viewed
in that perspective.

8. Career decisions are best made and implemented through an action
oriented, experiential process, not through simply a process of
reflective thought and accumulation of information.

&)

‘These, and similar basic understandings regarding the career development
process, can be communicated to teachers easily through a combination ofa
cognitive/experientiad approach to staff development.

Certainly, educators need 1o be aware of the fact that career developinent is
intimately tied to efforts 1o increase one’s self-understanding of interests,

-abilities, values, and lifestyle preferences. The more educators can

contribute 10 increasing student sell-understanding, the more they
contribute 1o her/his career development,

It is tmportant, also, to understand the basic purposes and proper
placement of career awareness, exploration, planning, anddecisionmaking
in the total K-12 career eGucation effort. Gareer awareness, aimed at helping
students become knowledgeable aboul the general nature and greatdiversity
in the occupational structure, must be seen as a primary concern of the
elementary schools but, simultaneously, as a topic needed by many
secondary school students and adults faced with career decisions as well.
Career exploration must be understood for exactly what it is—a process of
opening up and expanding on career options under consideration. Both
career planning and career decisionmaking must be understood both as
general processesand in terms of specific plans and decisions that may result.

Aboveall, itisessential thatall educatorsunderstand that career education
represents an effort 1o expand the career options from which students
choose—and 1o equip them with skills useful in career decisionmaking
throughout their adult iives. In short, career education is an effortaimed at
helping students cope with the certainty of uncertainty that each faces in
these times of very rapid societal and occupational change. It should not be
difficult to help educators understand that, in opening up careeroptions for
students and equipping them with skills essential for choosing fromamong
the many options they discover, the goal of career education is to expand on
individual freedom of career choice, not to force each student to make
specific and "*final” choics.

Included in the basic, essential understandings that all educators need
with respect to the career developmentprocessisa clear understanding ofthe
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miny ways in which bias and stereotyping currently operate to rescezcet
freedom of career choizz for large numbers of prrsons in our society, T
related o L oxostercoty ping, race stereotyping, stereotyping associated with
handicapped persons, and stereotyping based on age are all important
elements o inclade in career education staff development related 1o career
development. This emphasis will, if properly done, extend beyond simply
making educators aware of the existence of bias and stereotyping in our
society. [t will, inadditon, concern itsell with ways ofovercoming such bias
and stereotyping in ways that maximize freedom of career choice for all
persons.

Once more, 1t shonld be obvions that insertion of such an emphasis in
career educiation staff development efforts carry implications thatextend fax
beyond the career education effort itsell. In these times of lowering pupil
enrollment, rednction in teaching positions, and the need for increased
occupational mobility among professional educators, this topic holds great
potential for helping many educators who, themselves, are faced with the
necessity for considering career changes. Even for those who are not now
faced with such necessity for immediate action, this topic holds positive
potenual {or helping educators better understand and plan for their own
long term carcer development—including opuons owside of formal
Education as well as within the Education profession.

CS

Tapic 4: Availability and Use of Communily Resources

Time, money, and lack ol appropriate physical resources all act as strong
arguments against any attempts, on the parcof the Education system acting
alone, o deliver eflective career education to youth. Both the personnel and
the physical resources of the broader community must be utilized, in an
effective and efficient manner, if the career education effort is to sueceed.
Community “partnerships’™ with the Education system are badly needed.
Thus, a basic and essental parcof career educaton stafl developmentefforts
must concern itself with tapping and using community resources.

One portion of this effort, often needed in the beginning stages, concerns
itself with the fears—and so the reluctance—many teachers have when
prospects of having “outsiders” in their classrooms are raised. Snch fears
include things as: (a) a fear that “ousiders” who volunteer to come into
classrooms may be used 0 replace existing teachers; (b) a fear that
“outsiders” may criucize the teacher; (¢) a fearthat “outsiders' may interfere
withautemptson the partof teachers toconvey subjectmatter to students; and
(dy a fear that “outsiders™ may attempt o take over some, of the basic
professional instrirctional responsibilities of the teacher. The fact that such
fears can be rather easily atlayed is obvious and not very impol"uml. Whatis
importantis thatthey be recognized and dealt with inan “up front” manner
as part of the staff development effort.

Such fears can best be allayed through staff development efforts aimed it
making teachers expert in the identificatuon and use of community

10

14



O

ERIC

Aruitoxt provided by Eic:

resources. Among the basic and essential under-tandmgs to be conveyed

through such a staff development effort are:

1. An understanding that resource persons do exist in many parts ol
the community who are both interested in and able to provide
constructive help 1o teachers in career education,

2. An understanding of how to recognize when a conununity resource
person is needed—i.e,, why they are needed and whai they are
needed for.

3. An understanding of how to engage in joint planning with
cominunity resource persons with vespect to what will occur when
they visit the class—or when students are taken on field trips to the
broader community.

4. An understanding of how 1o prepare students in ways that
will allow them to take fulland proper advantage of resource persons
and commumity sites to be visited.

5. An understanding of proper followup procedures 10 be used
following those times when education/community interaction
occurs.

6. An understanding with respect to how to evaluate dommunity
resources used in career education.

7. An understanding of how—and when—10 make contacts leading
to the use of community resources.

Most school systems find it essential to establish some kind of formal
system for the use of community resourees in career education. An essential
part of the staff development effort involves allowing educators, as well as
cominunity persons, to participate in the development—and in the
continuing refinement—of such systems. In the case of teachers new to the
system, it is essential that they be given a firm rationale and understanding
of how the system has been developed, why it is needed, and how it works.

A very essential part of this staff development effort centers around
helping educators recognize the inevitable “What's in it for nie?”” question
that must be considered whenever one uses community resources in
Education. That is, while it can be expected that, to a greatdegree, the goals
of the community resource and the goals of the educator overlap, it is
esszntial to keep in mind that they very seldom overlap completely "The
community resource—whether it be a person, a business, or a community
organization-—typically has goals of its own that extend beyond those of
the teacher. While it is not essential that the teacher become an active
participant in attaining such goals, it is essential that these goals not be

‘antagonistic to the goals of the teacher—or unaceeptable to him/F .

The interests.and concerns of most community resources in interacting
with the Education system typically extend far beyond only an imterest in
career education. Such interests include concermns about the entire
teaching/learning process and about the entire Education system. If such
community resources can become “parters” in the effective dehvery of
career education, they can often be used in a multitude of other ways, cach
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of which holds positive potential {or improving the effectiveness and the
productivity of the Education svatem. The deende of the 1980s almost surely
will, for many reasons, be one where greater use of community resources—
including both parents and non-parents—is emphasized. A good career
education staff development effort in this e holds high potential for
much broader and more pervasive use ol community yesources as
“partners” with educators. Here again, we find a clear example of a
rationale for a phase of carcer education staff development that extends far
beyond career education itself. Career education #s a vehicle holding great
potential for facilitating positive change in the Education system.

Topic 5: Infusing Career Education Into The Teaching/Learning Process

‘The most obvious, and single most important, topic to cover in career
education staff development efforts concerns itself with helping teachers
infuse career education into their regular subject matier. It is in the process
of doing so that teachers can play their most active and appropriate role in
career education. Thus it is not surprising to find, as will be seen in the next
section of this monograph, that this is the most common kind of staff
development being carried out in K-12 career education cfforts.

It is important that teachers be helped to understand both why
“infusion’ is a strategy being championed by carcer education advocates
and how to actually impiement that strategy in ihe classroom. Among the
kinds of undersiandings with vespect to the rationale for using ™ infusion,™
the following are particularly important concepts to convey:

1. Providing youth with carcer education skills—like providing them
with citizenship skills—is not something that can be done
appropriately only at one point in time or at one age level. Rather,
it is a developmental, longitudinal task that must begin in the carly
elementary school years and continue throughout the entire K-12
school system.

2. ‘T'he skills of career education can best be transmitted to youth ina
scope and sequence pattern consistent with what is known abouwt
the carcer development process. While many of the same generic
topics—e.g.. economic education, sex stereotyping, carcer aware-
ness, cte.,—may be repeated from one grade Tevel 1o another, the
emphasis difters in ways that make this a desirable practice.

3. School systemns loday cannot afford, even if they wanted, to add
“carcer education’ as a new body of subject mauer in the curricu-
Tum. The best—and most natural—place for students to learnaboutl
the career implications of theirsubject matter is during thetimethey
are trying to learn such subject matter.

4. Since career education skills are needed by ALL students, it is
essential that some .means be established to ensure that ALL
students receive such skills. A complete infusion approach
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thronghont the entive K-12 cnrriculum is the best and surest way of
doing so.

The nanral potential that acquainting starlents with career
cducation skills has for increasing student motivation to learn
subject matter can best be capitalaed on tduough using an infusion
approach. It would be unfair to classroom teachers if we were 10
ignore this natural potential,

No matter how well teachers understand sich basic concepts as those
outhined above, many will still—at least in the initial swages-—resist
attempts muade to encourage use of an “infusion” suategy for the delivery of
career education. While some teachers, 1o be sure, almost immediately see
the positive potential carcer edication holds for themn, others seem 1o nee!
to be convinceed that it is 1o the teacher's advantage 1o adopt such a strategy.,
Thus, we can expect to find many teachers who mustbe “sold” onusing an
infusion approach. Among the major “selling”™ points most appropriate
for use are the following:

I. The time carcer education asks tor is taken from the time any true

6.

teacher (i.c., not “instructor’) takes in trying to motivate stidents
to learn the subject matter, Career education does not ask for time
devoted to transmitting the subject matter itself.

Almost all teachers have experienced mulmple students asking the
question “Why is it important for us 1o iearn this?™ A “careers”
approach in the classroom is one way of answering such question,
that will appeal to maeny—not just a few—uidents.

Teachers ave being asked 1o use a “careers” approach to stndent
motivation only when such an approach i obviously appropriate
and feasible. They are not being asked 1 use it as an exclusive
motivational device nor to use it all the time,

A career education approach to teaching can make the classroom
more exciting and satisfying for the teacher as well as for his her
students. Teachers, like students, need to see the importance of
their subject matter in termns of its weilitarian value as well as its
innate worth. .

A Paareers” approach 1o teaching that includes community
involvement is an effective means of helping community members
better understand problems teachers face—and so an effective
means of building more community support for the Education
swstein ~inclading its budget.

There is nothing inconsistent between what career education is
asking teachers to do and what is generally regarded as simply
“good teaching.”” Career education is more correctis perceived as
“making things better” than it is as “somethmg completely new
and different.” o
Carcer education’s emphasis on the goa: -of “education as
preparation for work™ is 2 hicle that can be effectively used 1o
emphasize other basic goals of Education as w1l Itis certainly, in
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ue way, an effort to demean nor to downplay other basic goals of
Education.

8. The “career e or treatmeni” teachers are being asked to use is
predicated o1 asic principles aimed at increasing pro-
ductivity. If Sroductivity can be improved using a
Ceareers” apr. _entts will learn more subject matter—and,
thus, tracher i Jdis coals will be beuer reached.

T'he kinds of "'selling owtliired above are much casier to state than
they arve to “'sell.” By o -, each is something that is best transmitted
when teachers “disco.. s¢ points for themselves rather than having

someone else recite them. Tnis brings us, then, to the “how 10’ aspects of
infusion in staff development.

‘T'he basic principles involved in the “how to™ aspects of infusion can be
stated as follows:

I.et teachers begin with the instructional objectives they already
have—i.c., with objectives related to what subject matter they are
trying to teach. These instructional objectives should always be
kept “up front” —with the “careers’’ emphasis being perccived as a
vehicle for use in attaining s:=ch objectives.

Help teachers begin their infusion approaches througl a team
strategy that allows several teachers 1o combine their knowledge
and creativity in suggesting “infusion” ideas 1o a particular
teacher. Don't start out by zimply lewing each teacher fend for
herself/ imself. ‘

Use eachers skilled in the infusion process as role models for other
teachers. Both their expertise and their enthusiasm will “rub off™.
Assign subject matter department heads and/or curriculum
specialists as tean leaders in that part of staff development. Use
counsclors as resource persons rather than as team leaders—as a
general rule.

Provide teachers with clear signs that the school admimstrator
wants and expects them 1o engage in infusing a ‘careers”
emphasis into their subject mauer. Support and strong encourage-
ment from the building principal is essential.

Provide some kind of “recognition/reward’” system for use with
teachers who have successfully demonstrated their infusion
expertise. ~Infusion’ is too much work not to have it matter when
it's done right. ‘

Recognize that the “infusion” component of staff development is
one that must be carried out on a continuing basis, It cannot—and
will not—work if it is only 2 "‘one time™ event.

Be swe to cmphasize all four steps in the “career education
veannent’ found in the QOCE monograph A Primer For Career
Education. Using a “careers” emphasis to motivate students is
only the first of these four important steps.
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Perhaps the most ditticult aspect of the “infusion” component ol stafl
development is carear <ducation’s emphasis on an activity-oriented
approach to the teachn o leaming process. For teachersto teel comfortable
using such an approach demands that they have confidence both in
themsel os and in their students, Many wachers oday e Lacking fasuch
confidense. That is why it is generally better to start with small activities
requiring only o few class periods to complete. "The Targer. more mvolved
activities can come later.

The success of an “infusion” approach 10 implementing caeer
education can best be evaluated using eriteria commonly used 1o measure
the effectiveness of good teaching. Such eriteria would include: (@) the
quality of teacher pupil relationships; (b) student and teazher satisfaction
with their respective work; (¢) student atendancee figures: (d) incidence of
student disciplne problems in the classroom; and () inereases iy academie
achievement. If a career education approach can be demonstrated to
contiibute positively to one or more ol these eriteria, surely ivmust be
regarded as helpful to all of Education—not just 1o the more specilic goals
of career education.

Based on the preceding discussion of the five basic components in a
career education stafl development effort, let us now uwn o specific
examples of how cach of these five components has been translated into
successful practice in selected K-12 school districts represented by
participants in the miniconferences on which this monograph is based.
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Examples of Career Education Staff Development
Practices

In an effort o provide consistency and casy referencing, che specific
examples to be presented in this section will be vrganized using the saane
generic headings used to organize the contents of the first section of this
monograph. Furthermore, those examples most closely related will, to the
extent possible, be presented in a sequential fashion. Taken as a whole,
these examples will hopefully illustrate both the viability of the principles
enumerated in the preceding section and provide illustrations that each of
those principles is, in fact, being carried out successfully in practice.

Unfortunately, from the standpoint of organizational clarity, local K-12
school districts tend not to separate their carcer education  staff
development in the five categories being used here. Thal is, when they
v sort, for example, running “Summer workshops™ for teachers, such
workshops typically include some attention to cach of the five major
categorics. Thus, it is necessary here to describe various kinds of staff
development efforts in terms of what appears 1o be their major, but not
their exclusive emphasis. With this understanding, we can now proceed 1o
a description of practices.

The Need For And Nature of Career Education: Examples of Practice

Sarah Walkenshaw (Kansas Gity, Missouri) was onc of the participants
reporting use of a career education needs assessment instrument as a 100l
useful in illustrating the need for career education. The particular
instrument Sarah uses is ¢ ne supplied by the Missouri State Department of
Education's Office of Cazeer Education. This example is illustrative of
what is almost certain to become a trend, among State departments of
education, in reviewing proposals received from local school districts for
grants under provisions of the “Career Education Incentive Act.” A
sophisticated local school district approach to com muriity career education
needs assessment can be seen in an instrument developed by Homer
Sweeney, Fremont School District, in Fremont, California. This is but one
of several good career education assessment devices that Homer and his
staff have developed.

A unique approach to demonstrating the “need™ for career education to
teachers was used by Priscilla Melalious in North Clarendon, Yermont.
There, Priscilla, acting in her role as counselor, worked intensively with
10th grade students in a career awireness/exploration/tentative career
desionmaking cffort. As a result of her cfforts, these 10th grade students
began asking their teachers a series of questions regarding the carcer
implications of the subject matter they were being asked to study. This, in
turn, led several of these teachers 1o express an interest in learning more
about career education—and about how to infuse career education in
classrooms.
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Several K-12 school districts have arranged for grzduate level courses 1o
be offered their teachers in career education. Such courses can, of course,
provide the teacher with a broad overview of the history of career education,
the need for and nature of career education, and some illustrative examples
of how it is being implemented. Among the school districts who have used
this approach to acquainting teachers with carcer education are: (1) Gloria
Whiunan (Netwon Square, Pennsylvania); (2) Shirley Aberg (River Grove,
Ilinois); (3) John Meighan (Nelsonville, Ohio): (4) Pawicia Duffy
(Hyannis, Massachuy us), and (5) Mike Zockle (Warren, Ohio). Typically,
when this approuch is used, itoperates under conditions whereby: (a) only
teachers who volunteer to take the course are asked to envoll in it (b) those
who take the course pay their own course fees; and (c) the course itself is
offered at night, or on Saturdays, during the school year. ‘The obvious
advantage of this approach is that it provides an in-depth opportunity to
learn about career education. The obvious disadvantage is that only a
portion of the teaching faculty is being reached by this approach.

When local school districts embark on the task of uying to acquaint all
teachers with the basic nature of and need for carcer education, they
typically do so in a far shorter period of tme than is required for a full
blown graduate course. Moreover, a discussion of the basic nature of career
education is typically intermingled with discussions of the *"how to do it
aspects of career education as well. kathy Backus (New Haven,
Counnecticut) has both "career education awareness” and “how-to-do-it”"
workshops available for teachers in the region sheserves. She reported that,
while the “awareness” sessions are still popular, more and moreschools are
asking for the "“how-to-do-it” workshops. Clint Rouse (Daytona Beach,
Florida) conducts 15 hours of inservice education for faculty members that
represents a combination of “awareness’ and “infusion’’ materials. Essie
Page (Washington, D.C. schools) conducis a series of 1/2 day carcer
education workshops during the school year on various career education
topics picked by educatorsin that district. Ed Whitfield (San Diego County,
California) runs a 3 day “simulaton workshop™ involving teachers,
counselors, and school edministrators in which, using a *'theoretical
school,” they can discuss bedh what carcer education means and how 1o
implement it in, that school. According o Ed, such a precedure allows
career education 1o be discussed without the wopic of “why we can't do it
here' being raised.

In the State of Mississippi, Ken Quinn (New Albany, Mississippi) reports
that all prospective teachers are now required 1o have a course in career
education in order to meet certification requirements. Mary Remington
(Piusburg, Kansas) told us that all teachers applying for positions in her
school district are now routinely asked, during their interview, about the
interest in and knowledge regarding career education. In Booneville,
Kenwucky, Martha Turner reports that a special session on careereducation
is routinely included now in the orientation meetings held for new
teacheis.
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Betty Barr (Omaha, Nebraska) holds career educaton staff meetings cach
Monday to which both educators and representatives from the PUTUA. are
invited, Last year, she had inore than 30 PT'A representatives represented at
these staff meetings. Bob Megow (Ortando, Florida) routinely schedules
three 3-hour sessions on career education forall elementary school teachers
and two 2-hour sessions for all secondary school teachers aimed at
informing them regarding the need for and nature of carveer education.

Even these few examples will hopefully illusirate the fact that k-12
school districts are paying attention to the need for allowing educators to
learn about and reflect on the nature of career education. The termn “career
education™ is still far from being a “household word™ among educators.
Continuing attention to this topic is needed.

Occupations and the Occupational Society: Examples of Practice

Involvement of the broader community as “pariners’” in the implemen-
tation of career education is a very broad topic. Here, only a small portion
of thal topic—namely, ways in which the broader community participate
in staff development of educators—will be considered. Narrow as this aspect
of the 1otal topic is, it is, nevertheless, very important because it will serve 1o
illustrate that siaff development of educators is net, in career education,
something done exclusively by educators themselves. Without the active
narticipation of persons from the broader community, the total staff
development effort would be most incomplete indezd.

Fivst, a few of the major efforts of the business/labor/industry
conununity holding implications for multiple school districts across the
Nation will be illustrated. One of these consists of the “Carcer Guidance
Institutes” conducted under auspices of the National Alliance of Business.
A concrete exanple of such an effort was reported by Alton Harvey
Mobile, Alabama). There, the CGI was conducted in a series of Saturday
morning workshops for teachers, counselors, and administrators in the
arvea. A total of 60 hours was involved divided into three 20-hour sessions —
(1) on the nature of career education, (2) consisting of visiis to business.
industry settings, and (3) to helping educators devise infusion strategies for
use in the classroom.

A second major kind of business/industry participation in staff
developmeni of educators in carcer education can be seen in the " Educators
In Industry” program sponsored by the General Electric Corapany. This
program, operated typically for graduate credit through local college or
university, provides teachers, counselors, and, administrators with
opportunities to study intensively, through a combination of site visits and
seminar discussions, the variety of kinds of occupations—and
interrelationships among them—that exist in major GE plants located in
the area in which the program operates. Itis an excellent device for helping
educators learn more about occupations and the occupational society.
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Thivd, nader the general auspices of the Joint Council For Economic
Education, a number of colleges and universities sponsor “*Economic
Education Workshops™ Tor educators. A good"exaimple of one such
workshop adapted {or specific use i career edncation was reported by Jerry
Van Pelt (Davenport, Towa). e found an “Economic Education
Workshop™ offered by the Department of Economics at the University of
lowa 1o be helpful—and was later able to adapt the content from that
workshop into a “World of Work™ workshop for interested teachers.
Whether or not such adaptations are made, the " Economic Education
Workshops™ for educators operating under the general lTeadership of the
Joint Council On Economic Edacation hold high potential for helping
cduGitors learn more about occupations and about the ocenpational
society.

Now to more specific examples taken from specilic school districts. One
very good exiunple was reported by Beth Bervy (Tucson, Arizonaj. There, a
science teacher expressed interest in eaching science through taxideriny
and was able to learn enough about that occupation to do so throagh the
help of community persons whoare experts inthe field of taxidermy. In the
process, the teacher found an added benefit through being able to learn
some ol the skills of a taxidermist for himsell.

A more common way in which educators learn about occupations and
the occupational society is through systematic towrs to business/industry
settings. ‘This appears 1o be an increasingly common practice. For
example, Helen Smith (Rome, Georgia) has initiated a formal *“Teachers
and Counselors Learn About Industry” program involving several visits,
during the course of the school year, by educators iterested in learning
more about locul industries. Burt Elliott (Siloam Springs, Arkansas)
reported that he used teacher visits 1o business/industry settings as an
initial vehicle for “selling'" teachers on the importance of career eduacation.
Of 96 teachers in his school system, 91 agreed o make such visits, The
program operated by releasing 15 teachers at a time for 10 afternoons
during the school year (with the school systemn hiving substitute teachers 1o’
replace whem while on these visits). At cach site, teachers met with
management personnel to learn about the industry, were taken onatour of
the plant, and then allowed to visit with 10-12 assembly line employees
who told teachers about lhcirjolis and why they thought schools should be
better preparing youth for work.

Virginia Brookins (Okolona, Mississippi) indicated that, because 80
pereent of the teachers in her school district have never worked outside the
ficld of formal Education, there was a great need for them to iearn about
occupations and the occupational socety. To meet this need, she has
undertaken several kinds of activities. One is a plan [or ALL teachers in the
school district to tour the one large industry in Okolona (they plan to use
one inservice day for this). A sccond thing Virginia has doneisto establisha
“teacher trade day” under which a teacher works in some occupation for a
day while a person from that occupation comes into the school system and
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takes over the teacher’s classes for the day. While she made no pretenses that
th¥y arrangement found cach well-equipped to do the other's job, she did
msist that it helped cach beter understund and appreciate the other.

In Atutleboro, Massachusetts, Barbara Churchill has included, in the
introductory carcer education workshops conducted for teachers and
acdministrators (10 persons maximum), a two-hour visit 1o some
Lusiness/industry setting where educators can dialogue with workers and
managers with respect to their: (a) job expectations; (b) perceived relevance
of the school district’s curriculum to entry level jobs existing in the
business or industry being visited; and (¢) potental for forming
“partnerships”™ with persons from the business or industry {or career
education. These site visits are conducted once a month and are entirely
voluntary for teachers. Barbara reports that teachers enjoyed these visits
very much and, in fact, many regarded it as the real “highlight” of her
entire career education workshop.

One of the mmost exciting and challenging use of the community in career
education staff development efforts was reported by Jama Roman (Toledo,
Ohio). There, through the "Carcer Awareness Workshop™ that Jama has
established, teachers and counselors in that 30-day Sununer progriun can
spend 10 of the 30 days in local industries. There, each actually “'tries out™ a
wide variety of jobs ranging from the lowest/skill level to top managemnent
jobs. More than 30 companies in the Toled: area are participating n this
program. Each hasagreed 1o take oneither one teacher or one counseloras a
part of this workshop.

Martha Turner (Booneville, Kentueky) reported that they have beenable
to establish arrangements under which selected teachers can be out in
business/industry settings for as long as 2-3 weeks at a time. ‘There, cach is
assigned a jomt task of: (a) better understanding the occupational society;
and (b) devising ways ol taking what they have learned and making plans to
infuse it into their classrooms. Funding from the Appalachian Regional
Comunission has helped pay the costs.

In Winren, Ohio, Mike Zockle reported that a group of 125 local
business/industry organizations have bhanded together 1o forin what is
called the Industrial Inforination Institute.” ‘This organization has been
very helpful to Mike irteris of their participation in career education staff
development. They are regarded as prime resources for the Warren School
District’s career education inservice cffort.

Each of the examples given above has been purposely selected because it
ilustrates specifically the active involvermnent of the business/labor/indus-
try community in career education staff development for educators. Staff
development efforts aimed at showing educators how 10 use such
community resources in implementing career education are reported in a
later part of this monograph.
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Teaching Educators The Process of Career Development: Examples of
Practlice

Perhaps the clearest—and certainly one of the best—examples of
concentraiing a portion of the career education staff development efforton
the career development process cut be seen in the program condue:+din the
Upper Arlington, Ohio school district under the direction of Nancy
Losckamp. ‘There, using six stages of carcer development—(a) awareness;
(b) exploration; (¢) commiunent;  (d) skill development; (e) skill
refinement; and (f) reaffirmation—to which students are to be exposed,
Naney devised a plan under which teachers could go through this entire
process for themseives so that they geta better understanding of their own
career development. By putting teachers through these various stages of
career developmert, Naney reporis that teachers are both more aware of the
need for and more competent in meeting career development needs of
students.

While not concentrating  directly on  the teacher’'s own  career
development, Barbara Churchill (Attleboro, Massachusetts) does provide,
within her total series of 8 Saturday workshops {or career education staff
development, one devoted specifically to carcer development theory. Since
cach of the workshops are 5 hours in length, she is able to include 2
considerable amount of pertinent information to teachers regarding basic
concepts in career development.

Like Nancy Losckamp, Carol Chapin (Reno, Nevada) has embarked on
an cffort 1o help teachers understand the career development process
through helping - themm 1o study and think about their own career
development. A part of her effort involves letting teachers complete such
instruments as Holland's “Self Directed Search,” and Crites” “*Career
Maturity Inventory” for themselves. They thenstudy the resultsinan effort
to better understand themselves and their own stage of career developient.
Carol reported that one teacher, after studying these data, decided to leave
the teaching profession— and did!

Steve Jones (Concord, New Hampshire) reported that, included among
the various ki s of carcer education workshops conducted for teachers in
that school district were one on “Values Clarification™ and another on
“Decisionmaking.” Eighty percent of the elementary school teachers in
Concord's school district enrolled in those workshops. ‘The teachers
participating in these activities felt they were inuch better qualified, as a
result, to include an emphasis on decisionmaking in their careey education
infusion cfforts.

Sandy Bode, Career Education Coordinator for the DuPage Elementary
Career Education Genter in Wheaton, Hlinois, was only one of several
participants who reported special units on “'sex sterecotyping™ 10 be
included in their total career education staff development efiort.

As commenes made by participants in all ol the miniconferences on
which this monograph is based were examined, it was cbvious that this is
the one area which, at least to date, appears to be receiving the least
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attention. There appears 10 be agreatneed to embark on a more ambitious
effort aimed helping educators understand and apply the basic
principles of carcer development in their career edizcation activities T'his
is a leadership role that could, in many communities, be taken over by
professional school counselors who are, obviously, the “best bets™ for
being the school sysiem’s “experts’ in career developrient, Obviously, not
nearly all of today’s school counselors are experts in career development —
and many appear not to be much interestedtin the topic. On the other hand,
increasing numbers  of counselors  are becoming interested in - and
knowledgeable concerning career development. I is a resource that sheakl
be used wherever counselors possess such expertise,

Learning About Availability and Use Of Community Resources:
Examples of Successful Practices

Helping educators learmn how (o find, 1rust, and use community
resources—both  physical and personnel—in career education effo, s
represents ene of our biggest stalf development challenges. ‘The following
examples itlustrate ways in which selecied school districts are corrently
meeting this challenge. '

We begin with Bernie Novick in Woodbridge, New Jersey. "There, his
school distriet has participated actively in one of (he “Community
Resources Workshops”™  conducted under auspices of the National
Association For Industry-Education Cooperation (NAIEC). T'he workshop
Bernie described is typical of nrany NAIEC workshops held each year in
that teachers pay their own tuition cosis for this Summer workshops.
Available for use by teachers in that workshogp is a publication of the
Central Jersey Industrial-Education Council containing the names @l
addressess of over 300 community resources available for use in career
education. This same kind of opportimity 16 learn about and 1o take
acddvantage of community resources  “un be  {owd in most oihe-
communities where an active NAIEC effor o exists.

Mary Remington (Piusburg, Kansas) has 2 systern whezeby communiry
resource persons for the school district are obhtained primarily asa result of
visits rnade by educators during the Summer 1o local business and indusiry
establishments in the area. Teachers learn from these resource persons
during the Summer—including 1o trust and respect them. As aresuht, they
invite many such persons into their classrooms tharing the school year as
resource speakers for their students, -

In Boulder, Colorado, Asahi Oshima follows this sume Lasic route 0
identification and use of community resources, For example, they engaged
in an inservice effort with 5th grade teachers to learn more about the work
of persons in their community who were full-time autizors, Those persons,
alter meeting with teachers, were brought back into classrooms 1o serve ay
community resource persons for 5ih grade pupils.
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With the help of General Electric officials in the area, Sue Warmath
(Maylield, Kentueky) organized what she called a " Bridge The Gap' class
for teachers in her school district. The “teachers™ are, in effect, community
persons who take weachers on visits to various business industry settimgs.
During those visits, achers and the business industry persons talk
together about how : hey can best join forces to help youth through a career
education *partaership.” Fach teacher in this class must keep a log of each
visit heoshe makes. As @ result, each has {irsthand knowledge of several
COMNMUINILY TESOUTCE TS0 who can be made available o serveas resouree
speakers in classrooms and a hosts for field mps taken by students.

Carolyn Corcoran (South Portland, Maine) has devised a plan for
running teacher career guidance institutes through using connnunity
FESOUTCE PETSONS as “eachers’ that has a unique “twist.” Instead of having
a4 cnned” course and presenting it multiple times, the teacliers i South
Portland, cach vear, are surveyed 1o discover what they think they most
need to learn more about. “These teacher "need lists™ are then taken to local
business persons who, in cooperation witha local college, thencollaborate
in teaching a course for these teachers oriented around wint they say they
need, The college provides the teachers with college credit, but the business
persons actually do the teaching.

Among COMMuities Most active in helping teachers identify and use
commMunity resources is I lewsrk, Delaware. There, Doug Hill, Educational
Resource Association, las devised an claborue plan for collecting and
cataloguing nanes ol persons and of business industry organizations
willing to serve as career education resources. Under the system Doug has
established, all teachers make contacts with COMMUIILY Tesources through
first indicating their specific needs for such resources to the Educational
Resource Associations. The teacher’s need 1s matched with a particular
resource and a teacher - resource contact is established. Following use of the
comimnunity resource, (he conmmunity  resource rsott evaluates  the
eacher—and vice versa. [t is o system worthy of careful study.

A great number ol additional ])'.ll'li('ipilnl.\i—hll' oo many o mengon
here by name—reported themselves to have engaged 1na systematic,
comprehensive effort to identify connmunity 1esources for career education
and catalogue them in some fashion for use by educators. ‘This, by itsell,
does not, of course, relieve teachers of the kinds of fears they have regarding
use of community resources. Such fears seem 1o be best allayed when the
teacher. resource contact s finally been made.

As with the topic of “eareer development,” the topic of »Availability and
Use of Community Resources' is one which, as of now, his fuiled to receive
as much attention as it deserves in career education staff development
efforts. ‘The examples presented here are certainly ones that many other
communities could consider in searching for ideas that will work best for

them.
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Infusing Career Education Into Classrooms: Examples of I‘ractices

The greatest single empliasis, 1o date, i career educationr statf
developient has been centered aromnd atenipts to help teachers infuse
career edueation o their regular subject matter. Botl general disaissions
of this problen and specific examples of practices were conmr:nplace in
the miniconferences o wlnelr this monograply is based.

In ternis of general discussion, persons sudr as Herb Tyler (Richilannd,
South Carolima) stressed e importance of top adinnistrative support
regarding  die desirability of infusion. He suggesteéd that, if local
superintendents of schools were to make this the topic of their major speech
given to teactiers at the beginning of e school year, it would almost surely
hiave a positive effect. Jolm Sedey (Mounds View, Minnesota), while not
disagrecing, stressed the desivability of taving career education infusion
considered at the satme time curriculmns are being revised in the school
district. Johu's point—a very good one—is that it is casier to infuse career
education correepts as part of a total package than it is to alter an existing
curriculum package by inserting in it places where career edncation
concepts can be appropriately infused. Barbara Wilson (South Burlington,
Vermont) enapliasized that, of all thie approaches she has tried to encourage
infusion, the one drt has worked best for her is to approadh each
Department Head in the secondiry seliool and convinee themr of the
importance and value of infusing career education coneepts imo their
individual subject mauer areas. Beth Berry (Tueson, Arizoia), on the othier
haud, was convimeed that the approach that works best is the use of
excemplary teachers from particular subject matter arcas—or grade levels—
as role models for other teachers who-have not yet tried o infuse career
education. Hernan  Grizzle  (Tulsa, Oklahoma) swressed  the  great
importance of providing teachers with conerete materials for use in
infusing carcer education coneepts. I a very real sense, of course, eaclrof
these persons was “right” when sheshie insisted they knew thie best
approact to take. That is, the approach that works best for one persor i a
given community may well differ from the approach that works best for a
different person in another connmuinity.

Let us now look at sonre of these general recommendations i terms of
specific examples of practice.

The “cach one teactt one™ approach—involving teachers expericnced in
inrfusing carcer education nto subject helping othier teachers who Tave not
yoi tried 10 do so—is certainly one of the more popular kinds of examples
one could lind. For exatple, Bob Towne is a “lead teachier” in Kermebunk,
Mauite—orne of 8 suclt "lead teactiers”™ in tat sehool district charged with
serving as role models for othier teachiers. Helen Sunith (Rome, Georgia) has
“teacher career education reps™ i cach school building charged with
motivating other teachers in that building 1o infuse career education
concepts in their classes. Polly Friend (Marguette, Michigar) has initiated
a systern under whicl teachers who are “doing carcer education™ i their
classroomns are encouraged to visit otlier elassroows to strare ideas of how
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teachiers i such classroonts conld also become involved. Tlns same basic
idea is behiind the Califormia »Master Trainer™ concept where teacliers
from various subject matter arcas go into schools interested in getting
started in career education to work with their counterparts in thoseschools,
One disadviniage to this approach was pointed ont by Shirley laQuuto
(Phoertix, Arizona) who reported that her teachers who were really good at
infising carcer education concepts in theiv classes were such good teachers
they resisted any attempts to take tienn out of their classrooms to work with
other teachers.,

A significant problem facing many teachers in their attenpts to infuse
carcer education into their classroonts s cveer education’s aall for an
activity-oriented approach to tie waching:learning vrocess. Apparently,
many teachers are still unaccustomed to—and so vesigive to—trnis idea.
Several school distr cts are trying different ways of helping teachers solve
this problem. For example, Carol Gomer (Missoula, Montana) has taken
cach textbook ased i her school distriet and suggested a set of specific
carcer education activities that conld be casily inserted into each. She has
then given tiese activity suggestions to teachers under an assinnption that,
since they refer direedy o pages in the estbook the wacher is using,
chances are improved that the teacher will consider rying that activaty.

Steve Jones (Concord, New Haimnpshire) tried a different approach to this
same problem by conducting some teacher workshops where a variety of
“Tands o’ activities were involved. One such exerase, for exarnple, was
called “Cardboard Carpentry” and was dedicated 1o showing teachers how
casy it is 1o make materials for use in various kinds of career cducation
acuvines.,

Betty Barr (Omaha, Nebraska) has tried to solve tis problem by
conducting a varicty of demonstration lessons for classroom teachers where
they can observe career education concepts being infused into subject
matter through an activity approach. Representatives from cach academic
discipline arca are invited to such ineetings orran every other month basis,

Gail Anderson (Greater Barrington, Massachusetts) is convineed that the
best way to cncourage individual teachers o infuse career education
congepts into their classes is through making this a responsibility of cach
academic Department in the school district. She has predicated this effort
on prior work involving securing a school board policy supporting career
education, faculty participation in development of a K-12 scope and
sequence plan for career education having specific goals and objectives for
each grade level, and a three semester hour inservice education course for 16
key teachers in dre District.

Literally thousands of classroom teachers have, over the last several
years, developed activity packages™ for use in infusing career education
copeepts into subject matter. 1t is not surprising that, in many school
systems, collections are made of such individual teacher efforts in order that
they may be shared with others. An outstanding example of this can be seen
in the Barnstable High School in Hyannis, Massachusetts where Patricia
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Dulfy coordinates the career education effort. During Summer inservice
education workshops that Pat conducted, teachers wrote over 700 pages of
infusion matesials comaining well over 300 speciflic carcer education
activity packages. These have now been placed ina sevies of notebooks and
made available to others. Jane Okamato, Windward District Office,
Kancohe, Tawaii is another person who, through collecting activity
packages from a number of inmovative teachers, has packaged them ina set
that is distributed 1o many other teachers as “starter suggestions.”

Several examples of the kinds of “reward systems™ used to encourage
teachers toward infusion activities can casily be cited. One good examnple
was reported by Barbara Wilson (South-Burlington, Vermont) when she
indicated that teactier efforts aimed at infusion are now a standard part of
teacher  evaluations  performed by building  principals—and, thus,
influential in determining salary raises. In Toledo, Ohio, Jama Roman has
found that providing “minigrants” 1o teachers of $50 each was sufficient 1o
encourage many to undertake innovative efforts to infuse career education
into their subject matter. Other school systems—Louisville, Kentueky is a
good example—have found it “rewarding’ 1o teachers il activity packages
judged to be outstanding are reproduced by the school system and
transmitted 1o other teachers—along with putting the name of the teacher
who “invented” the package in a prominent place on the material:
themselves, Dale Davis (Oregon City, Oregon) has found it very rewarding
to teachers when he can [ind resources necessary to take them out of their
schools for a full day of leisurely discussion at the local country ¢lnb.
There, teachers can “swap™ career education ideas and practices with cach
other under relaxing conditions,

The task of helping all teachers ina given school district who are willing
to censider infusing career education coneepts into theirregular classes is a
formidable one indeed. It is not an impossible task. Barbarva Preli (Jefferson
County Schools, Louisville, Kentucky) was able, using previously trained
career education resource teachers from within her school district, o
conduct a carcer education inservice for all 3,500 eachers in that school
district within a period of only one month! Not many school districts will
be able to match this, but Barbara Preli does stand as an example of one
who has done so.

A second very outstanding example can be seen in the work of Bernie
Griffith, Career Education Coordinator in Cashmere, Washington. There,
career education has, through Bernie's efforts and the strong support of her
Superintendent and key persons from the broader commamity, beenable o
make career education in a central focus of the entire curriculum. Every
teacher in the Cashmere Scheol District is expected to engage in career
education. This is made clear both when new eachers are employed and in
the anmial evaluation reviews held with cach teacher. One-third of the
teaching faculty has, for the last several years, been released for a period of
tme ranging from five 10 eight days in order that constant enrricuhin
revision can take place in this comprehensive effort. With the broad way in

27

30



O

ERIC

Aruitoxt provided by Eic:

which carear education is defined in Cashimere, they have finally reached
the point where there is no real difference in meaning between the wrm
scareer edication”” and the tenn “good education.” e will e many years
before any sizcable porton of school o aicts in our Nation will have
advanced to the stage where Cashmere now Hnds itsclf,

Concluding Statement

Staff development is absolutely essential for the successtul implementa-
tion of career education, The necessity for using a “people change”
approach 1o basic educational change makes it imperative that career
education staff development continue 1o be a high priority.

School districts throughout the Nation, such as the ones used as
examples in this monograph, have demonstrated themselves 1o be both
ready and able o engage in effective career education stafu development
etfoits. Fducors have demonstrated themselves to be generaily receptive
1o such efforts and conmmunity resource persons and organizations have
provided convincing demonstrations of their ability and willingness o
participate. Of all the costs associated with the nmplementation of career
cducation, the cost of stafl development efforts is by far the Targest. Tt has
provided, 1o date, very rich retnms for the refatively small number of
dollars available for this use. Given sulficient funds allocated o this effort,
carcer education can be implemented across the Nation ina relatively few
years. Career cducation advocates in Florida have a slogan most appropri-
ate for use in closing this monograph, Thatslogan say "WERKNOW HHOW
NOW.”
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